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PREFACE 


The Orientation, Programme on Enrichment of Conteht- 
cum-Methodology in Social Sciences for the teacher-educators 
was organised hy the Department of General Educaticn, Regional 
College of Education, Bhubaneswar from 27th February to 2nd 
Ma^oh, 1992 at SCERT, Assam, Guwahati, In this programme 
20 teacher educators from the States of Assam, Meghalaya and 
Manipur participated. 

The Programme was directed by Dr. M.A.Hague, Reader in 
History, who has been over the years conducting one su'ch 
programme every year in different states of Eastern Region 
This programme was organised by taking into account the 
innovations proposed in the National Policy on Education, 

1986 for the teaching ctf social sciences at the Secondary 
level. The programme was designed on the basis of the 
experience gained from the previous programmes. 

In order to make this programme successful, Internal 
as well as external resource persons have assisted the 
Progr’arame Director. I appreciate the co-operation and help 
rendered by the Director and Deputy Director of SCERT, 

Assam, Guwahati in the organisation of this programme. 

( Prof. K, C. P^nda ) 
PRI NCIP^ 

Regional College' 6^"Education, 
Bhubaneswar. 
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programme oh EimiCHME.NT OF COI^jTElMT-CUM-METHQnOLOGY IN SOCIAL SCI ENCES 


PERIOD; 

VENUE: 

PROGRAMME DIRECTOR; 
ORGANISED BY: 

STATES COVERED: 


27 . 2.92 Morning Session(1O.OOa.m. 

to 1 .00 p.m, ) _ 

*' 10,00 a.m. to 11.00 a.m. 

Registration of participants 

; 11.00 to 12.00 noonslnauguration 

4 l 2 mion to 1.00P.M. Introduction of 
the Programme with its 
objectives. 


From 27.2.92 to 2.3.92 

SCERT, ASSAM, GUWAHATI. 

DR. MA.AHAQUE 

regional college op education, 

BHUBANESWAR. 

ASSAM, MANIPUR AND MEGHALAYA. 

Afternoon Session (S.OOp.m, to 

_ 5.00 p.m. 

2.00 to 3.00 p.m. Taking ; 

of the problems by the ' .■ 

cipants in their area c 
ching. 

3.00 to 4.00p.m.! NEP ,obj 
with respect to teachij. 
Social Science. 

4.00 to 5.00p.m.: Scope fc' 
enrichment of content in 
Social Sciences. 


;8.2.92 

lO.OO to 11.00a.m.: Scope for en¬ 
richment of Methodology in 
Social Sciences. 

h.OO to 12.00noon: Development of 
Evaluation techniques to assess 
teacher competency. 

2.00 to 1.OOp.m.:01jective-based 
micro-teaching in various 
subjects included in Social 
Sciences. 

0.2.92 

|0.00 to 1.00 p.m.: Field Study. 2.00 - 5.00p.m.; Practical/Data 

> analysis and preparation of 

■ 1 . 3.92 

|x3• 00 to I.OOp.m.s Group work on 2.00 - 5.00p.m»s Group work on 
Evaluation techniques to assess the given guidelines for en- 

teacher competency. richment of content—cum—methodo— 

I logy in Social Sciences. 


- 1.00P.M. ;Group work and 2 .00-4,OOp.m.; Group work and 

Ipreparation of report on evalua preparation of report for 

I’tion “tGctiiniQi-iGs • sun ctiniexi't of 00113 8n't—cum-*" 

' Methodology in Social Sciences. 

4.00 to 5.00P.M. 

1, Valedictory 

2. Disbursement bf TA|da 
to participants. 



2,00 to 3.00p,ra.iAGhieveincn “ c" 
Curricular objectives in various 
subject- areas included in 
Social Sciences. 

3.00 to 4.00p.m.: Demonstratioj' 
of teaching one of the subjects 
of Social Sciences. 

4.00 to 5.00p.m,!Team discussion 
on the problems and difiiculties 
raised by participants. 












27 .2.92(Morning session) ; 

Out of 30 teacher-educators invited from the States of Assam, 
Meghalaya and Manipur, 20 reported for participation in the programme. 
After the registration of the participants, the inaugural function 
started. The Secretary to the Govt, of Assam, Deptt. of Education 
Shri P.G. Mahanta accepted our invitation to inaugurate the programme. 
The following were present: 

The Education Secretary, Assam. 

Dr. M.A. Haque, Programme Director 

Shri H.K.Sarma, Faculty member, RCE, Bhubaneswar 

Dr. P.C.Das, Field Adviser, KCERT, Guwahati 

Shri P.K.Baruah, Dy. Director, SCERT, Assam. 

Shri A.P.Boruah, Faculty member, SCERT, Assam. 

alor.'with invited gue^ts and the participants. In his welcome 
address Shri H.K.Sarma welcomed the Secretary Educa’ilon, Assam, the 
guests present and the participants. Thereafter Dr. M.A.Haque explainer 
the objectives of the programme. He referred to the NPE wherein a 
^jecial importance is given to social Sciences. He stressed that the 
progranmie in question was designed more ifior exchange of views relating 
to exploration of scopes for enrichment of content and methodologv in 
teaching of Social Sciences, than traditional delivery of lectures. 

This programme is expected to eiilighten all tim of us with oraerging 
trends and new outlook on the subject. 

The SeiBretary, Education, Assam in his inaugural address 
highlighted the role of the teacher-educators in shaping destiny of 
the teachers and resultantly the destiny of the students. He was all 
for the original meaning of the word ’training’ which means to drag, 
to lead and to guide. Thus training plays a pivotal role for the 
teachers. He urged upon the RCE, Bhubaneswar to organise similar 
programmes in social sciences in different parts of the NE Region for 
wider dissemination of latest techniques and ideas. 

Dr. P.C.Das, F.A., NCERT, Guwahati offered vote of thanks to 
all present. 

Just after the inaugural function, the regular session of 
the programme started from 12.00 noon. Shri H.K.Sarma announced to 
the participant that the Interactive - Participatory approach would 
be followed through the programme. Dr. M.A.Haque discussed about the 
National Core-curriculum in Social Scisiices and hi^lighted its 
salient features. He stressed the need that the state-wise syllabus 
in Social Sciences may attempt to be close to the tla-tional Curn culum 
as far as practicable. 

Afternoon Sessioont 

As per the schedule of programme the participants were invited 
to come forward with problems faced hy them as we^l as by the student^ 




teacher in teaching of Social Sciences. By and, large all the three 
participating states have similar academic, administrative and 
intrastructures prohloms. Since the academic and administrative 
problems do not come under the perview of the seminar, only the 
academic problems were discussed and suggestions offered for their 
solution. 

The following are some such problems which need to be attei 

ded to. 

a) Save Manipur and Maghalaya, Assam offers social—studles 
in place of Social Sciences throughout the Secondary stage of 
education. Since Social Studies is the combination of subjects liV’e 
History, Political Science, Economics, Civics and Geography, it is 
yet to he recognised as one subject which is leading to prohloms 
manifold. Th® most major and outstanding problem is that a s ngle 
teacher is supposed to teach all these components although he is roi 
compQiient to do so. Further, separate teachei for separate subject 
IS also not viable and practicable. 

b) i?roportionate distribution of content in the textbooks 
of all the classes at the secondary stage is laching save Manipur. 

c) The participants of all the participating states are 
of the opinion that the syllabus in social studies/social sciences 
is overloaded. 

d) Contemporary issues like evils of caste-system, iraportar| 
of wornen-educ.'tion, racial and regional disparities, illiteracy and, 
many other socio-economic problems are yet be reflected in the 
text-books. 

e) The participating teacher educators expressed their 
regret that they are yet to be oriented in the line of the 
objectives spelt out in the National Educational Policy. 

Suggestions to over come Enlisted Problems i 

a) The efforts should be made at the state, regional and 
national level to evolve a common criteria for giving a practicable 
shape to social sciences as a composite subject. The subject 
is yet to be designed which can be tackled by a single teacher. 

h) The Regional College of Education, Bhubaneswar in 
particular and the NCERT in general should collaborate with 
the respective BBards of Secondary Education in the states 
under jurisdicj^tlon for making proportionate distribution of 
content in Social Science Textbooks of all the classes at the 

Secondary Stage possible. 

regards the load in syllabus of social sciences, 
the National Core curriculum should be consulted and make 
necessary ommissions and commissions as per local needs. 




d; The contemporary issues as afore mentioned should inverable 
tie incorporated in Social Science textbooks. The Regional College 
of Education as well as the NCERT can play a vital role in this 
direction by way of organising Orientation Programme, Seminars etc. 

e) The organisation of maximum number of Orientation 
Pro-rainmes by the States in collaboration vath the WCERT and its 
const!tutents is the only answer towards the solution of the problem. 
Tho topic on NEP objectives with respect to teaching of 


social science was the next item of the prt^ramme. This topic v;as 
dealt with by Sri H.K.Sarma, He has acquainted the participants 
with NEP ohjectivLs that have been outline in the National curriculum. 
Tho study of social sciences as component of general^education is 
of critical importance m facilitating the learner's growth into a 
well informed and responsible citizen. It should aim at developing 
in him/her an undoi standing c£ his/her physical and social environ¬ 
ment, both immediate and remote, in terms of time and space, and an 
appreciation of the cultural heritage of India and various cultures 
of the world. The study of the present physical an social environ¬ 
ment should help him/her in developing an understanding of the inter¬ 
action of man with his physical anl social environment and with the 
institutions- social, economic and political - through which human 
beings intcr-relate with one another and function in the society. 

The study of social sciences should also aim at enabling him to see 
the present in tho perspective of past developments. 

Similar to the study of physical and natural environment in 


science education the study of social environment in social sciences 
shold have three aspects, namely, learning about the social environ¬ 
ment, learning through the social environment and learning for the 
social unvironment. This would mean that a pupil will learn, for 
example, about tho social customs, cultural heritage, history of 
society, otc. tlirough observation, exploration and scientific study 
Of social phenomena and events, and will thereby develop genuine 
interest in, and an urge for, preservation of what is good in our 
culture and improvement of existing socio-economic cultural P 

Social sciences is perhaps the singular curricular area w.aich 
can prove to be the most effective tool for providing 

the context of all the core components lndicat<fed in the NPE,86. Specia 
oaro should hence, be taken in designing the curriculum in social 
sciences so as not to overlook any of the core components. 

At the secondary stage, the study of social sciences should 
comprise elements of history, geography, civies and economics 
promote an understanding of contemporary India. He/she shmld be 
introduced to the stages of development of human civilization and t 
the historical forces and factors that have shaped the modern anc te 
contemporary world. His/her understanding of contemporary is orica 
perspective of India's heritage and the struggle for freedom sh u 




be enhanced. The other social science subjects should help hlra/hcr 
in understanding Indian society, polity and economy and the socia 

economic and political challenges facing the country. Tht study of 
social sciences at this stage should also develop his/her understandin 
of contemporary world problems and of India's role in rc,lation to 
problems like world peace and international cooperation, decoloniza¬ 
tion and safeguarding of human rights. 

The teaching of history should be objective and free from 
any communal, parochial and otlKi' prejudices. The perspective of the 
past should help in understanding the contemporary developments. 
Indopendont work by the learners through challenging assignments 
and project work should be encouraged. Theyshould be introduced te 
tho method of geography through practical work. Group activities 
such ns organizing youth parliament, seminars and discussions shojld 
be increasingly used to encourage the learners participation. The 
study of newspapers and the use of newspaper edippings in teaching¬ 
learning are cf particular importance in promoting an understanding 
of contemporary events and problems. The study of economic activities, 
institutions and problems should be used to promote economic literacy 
among the Iciimors. 

' Scope fer’ onni chment of content in Social Sciences was the 

next topic in the schedule. The topic was initiated by Sri P.K«Baruah, 
Senior Deputy Director, SCERT, Assam, Guwahati. An working paper 
on the topic is appended in the report. 

28.2.92 ( Morning s&3sion)t 

The morning session started with the topic 'iScope for 
enrichment of Metlioddiaiogy in Social Sciences', The topic was dealth wi' 
by Dr. M.A.Haque, the Programme Director. In his deliberation, 

Dr. Haque emphasised that although various methods that are in vogue 
for teaching of social sciences cannot be ignored, the interactive 
and participating method is best suited for the prepose, Moreover, 
the teachei is the method. It is he who is, the only person competent 
to adopt any method in a class-room situation tint proves most 
effective. Further, he stressed that the application part of the 
social“Sciences has to be adhered to» A working paper on the topic 
is appended in the report. 

The next item was 'development of Evaluation techniques to 
assess teacher competency'. The topic was handled by Shri H.K.Sarma, 
Faculty member of the RCE, Bhubaneswar. Be explained threadhere that 
the role of a teacher in the learning process is af paramiHntnt 
importance and their competency has 1st to do to enhance the standard 
of education. The desired role of a teacher as has been outlined in 
the National Educational Policy has also been highlighted by Sti Sarma. 
He developed a sample proforma to assess the competency of a teacher 
which was thrown open for discussion. Finally the tool ha,s been 




given final sliapa which is appended, in "the report, A working paper 
on the topic isalso appended. 

Ohjcctive~based Tnicro—teaching in VHrious subjects included 
in Social Sciences’ was the last topic in the morning session. The 
concept of micro—teaching as well as objective—based micro—teaching 
have very clearly been explained by Dr. M.A.Haque. 

Afternoon Se s sion 

The session started with the topic ’Achievement of Curricular 
Objectives in various subject areas included in Social Sciences’. 

The topic was handled by Sri P.K.Baruah, Senior Deputy Director, 

SCEliT, Assam. He stressed that while teaching any of the subjects, 
the curricular objectives should always be kept in view. As has 
been the practice unfortunately many teachers are not aware of this 
need. He threw open the topic for (filkscussicn amorjg the participating 
teacher educators. The group of the participant is of the view that 
the curricular objectives have a vital role to play while teaching 
any of the subjects included in social sciehces. 

As per the schedule one participant namely, Sri B.K.Smha, 
Lecturerxja Teacher Training College, Silcher, Assam was requested 
to give demonstratinn lesson in teaching Geography to the stul ents 
in Secondary stage. His demonstration was well taken and appreciated 
by all . 

The sessi. n concluded with a team discussion on the problems 
and difficulties pertaining to teaching of social sciences ranged by t]r| 
participants. It was an open and meaningful discussion with resulted 
in identifying various academic problems .and suggestions offered for 
their remedy. This has been incorporated in the report. 

29.2.1992 (Morning Session) 

The day was devoted to field trip to Sualkuchi via Hajo 
taking together at a distance of about 110 km. from Guwahati as per 
schedule of programme. 

Ths participants were taken to these places with the objectivf 
that they may have wider social interaction which in the long run 
would be useful while teaching social sciences. Both the Resource 
Persons from the R.C.E. Bhubaneswar namely Dr. M.A.Haque and 
Shri H.K.Sarma alongwith another Resource Person from the SCERT 
Assam. Shri P.K.Boruah accompanied the team. 

In brief, Snalkuchi is a remote township known all over the 
world for its Silk and Mug a products. The textile in Assam silk and 
Muga are also exported to leading foreign countries. The texture 
of these textiles is such that so far, even at the age of machina¬ 
tion has been remaining unmatehed. Generation,after generation the 
families in this to^i/nship are devoted to production of these textiles. 




During his first visit to Assam Mahatma Gandhi by looking at 
these textiles remarked that the Assamese Women could weave 
fairy tales in their textiles. 

Another important place is Hajo which is a novel symbol 
of national integration. Both the Hindu, deiiy Madhav and tho 
Muslim deity Haiyagriva are worshipped by both tho communities 
in the same promises. The Muslims call it ’*Powa Mecca" which 
gives the meaning tnat any Muslim devote who is not in a 
position to visit Mecca can very well earn hth of the divine 
blessings by visiibing Hajo. Interasingty both the Hindus and 
the Muslims have been carrying oub their religions rituals 
notwithstanding in the same promises for decades* never have we 
come accrfliss any news of confrontation between them. 

The participants were immensely benefited by this field trip. 
They collected relevant data, analysed and prepared a report. 

A brief mention about this report has been made in the chapter 
"Evaluation of the programme by the participsuats". 

1 . 3.92 (Morning session): 

The participants were" spread into three groups. They were 
assigned bhe wox’k of finalising the tool for assessment of teacher 
competency on tho basis of the sample proforma pyepared by 
Shri H.k.Sarma. Tho groups were guided by Shri Sarma in fina¬ 
lising the tool. Finally, there emerged a tool about which 
the participants were- of tho opinion, that this could be 
administered in their respective teacher training colleges. 

The tool IS appended in tho report. 

Afternoon session? 


This session, again, was devoted to group work, According 
to subject specialisation, three groups were formed and assigned 
the work to discuss and to enlist the scopes for enrichment of 
content in social sciences asper the guidelines given by 
Shri P.k.Boruah, one of the Resource Persons. 

2 . 3.92 (Morning Session) 

The group work continued and the assignment was to discuss 
and enlist the scopes for enrichment of Methodology in social 
sciences. Earlier the discussion, on the topic was initiated by 
Dr. M.A.Hague* 

Afternoon Session ; 

The different groups sat, together and finalised the report 
on the given assignments. The report has thrown light to number 
of innovative approaches whi.le teaching social sciences. The 
participants were also asked to evaluate the programme and suggest 
their minds for better organisation of such programmes. The 




Ttis Gvsl'UB.’bion rsporl; is 3.ppGrided, in "the I’epon't. 

Shri B.K.Das, Dy.Director, SCERT, Assam, Guwahati 
was invited to give tne valedictory address. The moot point of 
his aduress v^as in the form of a question as to why the number 
of failures are more in social studies/social sciences in 
comparision to other suba-cts. His concern was noted. Shri H.K. 
Sarmu briefly spoke about the progress and outcome of the 
prograijiiue» Dr. li.A.Hqque assured the participants that ihe 
prograiiirno is not over, rather it has started and called for 
follovnup and feed back to finally reach the objectives of the 
programme, 

Tho programme ended with a vote of thanks to all 
concerned from Dr. P.C.Das, Field Adviser, Guwahati. 

Scopes for enrichment of Content in Social Sciences 

by Sri P.K.Baruah, 

Sr. Dy.Director, HCERT, 
Assam, Guwahati. 

A number of studies conducted by NCERT has revealed 
that •there is considerable room for improvement of textbooks in 
terms of content enrichment. Presentation and organization of 
content in Social Sciences Textbooks currently in use ib, not of 
our schools leave much to be desired. Since textbooks caiinot be 
revised and produced very often, it becomes imperative on the 
part of teachers to provide content enrichment to the existing 
textbook Icj&bons by introducing flexibility and relevance in 
curriculum transaction. 

Social Sciences is perhaps the siggular curricular 
area which provides ample scope for content enrichment with a 
view to incorporating all the core components indicated in 
National Curriculum Framework. It is therefore, necessary to 
Identify plug points where new inputs could be filled in ix 
order to help students develop social skills, civic competencies 
and a national perspective required for participation in the 
task of social and economic reconstruction. 

In so doing, stereotype contents may be deleted and 
new ones need to be incorporated in such a manner that learning 
experiences of students can be widened and enriched with a 
focus on comprehensiveness to be generated from a few basic 
learning units. The thrust comprises of the following points? 
a./ Supervised adsranced study 

b) Outside class activities such as extensive reading, 

library reference, discussions, interviews etsc, 

c) Personal contact with resource persons. 




Con'tGinporary sccial problcins and everrls niay be 
prufibably ubiiized in enricliHieni: of conben't and depening of 
sccial av/arcnesSi These issues also provide scope for organiza 
bion of various acbivibies oubside bhe classroom and cut 
across many disciplines. 

If bhe objectives of social sciences are bo bo 
achieved, ev.ay teacher must adopt strategies and activities 
(v/ithin the framework of textual compulsion) which would enable 
his students to learn more about social environment, to learn 
through social environment and finally to learn for improvement 
of t^e uxisting socio-economic and cultural setting. 

An overage teacher is one who explains, a good teach', 
is one who demonstrates, but the best teacher is one who 
inspires. If our students could be inspired through enrichment 
of their L’xpcriencGs as Indicited above, the objectives of 
social scicnci and f r tiat atter of education es a T^hole 
woa’■ .. icii -d t ; ^ ■ i> 


■oe ibie. 




Mpthods of Toachin/; Soci al Sciences 5 

Mpanin;, of Method ^'A.Haque 

In education the word ’method' is used to indicate a series 
of teacher directed activities that result in learning by the 
students. Method may be rogiirded as a process or procedure whose 
successful comploticn results in learning. In other words, it is the 
means through which teaching becomes effective. It is a process of 
establishing relationship between the teachers and the taught and 
students with the subject matter. 

Since method is a process, it is composed of several stops. 
Many of the stops or elements used in a particular method are also 
used in otht 1 methods. The combination of these elements into an effo 
ctivG process is the responsibility of the teacher. He alone can 
synthesize the disjoined elements into a functioning whole. Method 
IS, therofore, one of the most fundamental aspects of education, and 
the central problem of teaching. Successful teaching involves the 
use of sound methods. Many persons who are excellent scholars have 
only little knowledge of how to teach effectively. The method of 
teaching is an art. The good teacher must have adequate knowledge 
of that art. Ho must know not only the subject matter but also the , 
problems of the learner. Method is necessary for facilitating learn¬ 
ing. So a good teacher must have the ability of facilitating that 
learning. 

One must admit that the teacher may go through all the steps 
of teaching and yet fail to effect the desired learning on the part 
of the students. From logical stand point, tho teaching must be re¬ 
garded as an act or process vrhidh may be successful or unsuccessful 
or partially successful. Of course the degree of success is measured, 
by the quality and amount of learning. Teaching as a part of the 
formal educ'ti'jnal process, constitutes the first step. Learning is 
the second step. It is, therefoi'e, said that teaching and learning 
are complementary. 

Elements of Method 

Teaching assumes the existence of certain materials, ideas, 
skills and attitudes .;hich the student is to assimilate. Thus the 
word 'teaching' is used to indicate intentional, deliberate and 
purposive guidance in the learning process. There are seven basic 
ways of communication for bringing about effective changes in tho 
student. (1) Talking, (2) Picturing, (3) Demonstrating, C4)Gesturing 
( 5 ) Writing, (6) Reading, and (7) Guiding. These seven elements of 
method i^iclude all the basic aspects of the teaching process. 
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Story-telling Metho rl. 

Story-telling ^ 
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that children will be thrilled and excited and could indent!fy 
tnomsclvcs with the hero and his exploits. It gives them immense 
pleasure, stretches their imagination and develop their creative 
thinking. If a fact of history is presented before the students 
in the form of an interesting story, the students, in their 
imagination arc carried hack to those days in which the events 
took place or the historical personalities lived and worked. 

Thus stury-tclling method can be utilised by teachers in presenting 
history in a realistic and natural environment. 


Toachor's role; 


To covert the story-telling Into an effective method of 
teaching Social Sciences much depends on the teacher. A story 
hecoraes effective when it is presented in an interesting maimer. 

ThoJ fore, while using this method, the teacher should keep the 

following points in his hind. f 

i) The teacher should have perfect control over the historical 

facts that he v/ants to present in the form of story. 

ii) Hg should present the story in natural and interesting 


manner. 

iii) He should fix the objectives that he wants to achieve 
through the story-telling method and must be interested in that 

subject. 

iv) He should be a good story-teller. Stories should be told 
in simple language and with full of actions and keen sense of 
humour. 

v) Stories may be selected by the teacher from any soiree 
he thinks suitable. But the story should be presented in a 
syabomatic mame# maintaining the continuity. 

Advantages 

The ausceesful utlllaatien of story-tellxog method depemda 

more or less on the ability of the teacher, 

i) Story-telling method presents the happenings a£ the dead 

past in a lively and interesting manner. The wonderland of the ^ 

past comes to life and the dry-bones of historical facts are clothoo ^ 
in flesh and blood through the story. Thus the students visua ise 

the endless procession of historical characters. ^ j 

ii) The myth, legend and epic stories stimulate the imagina lOij 

of children. It also increases their powers of understanding. 

iii) It helps in the development of virtues like truthfulness, 
honesty, valour, piety and also develops the character and persona- 

ll+v nr rVio r-Vi T 1 H - 
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NarratJ-on-cum-discussiori M r.-hhr.f^ 

Tht ‘-‘'tion-cum-diEcussion method, follows more or less 

question-answer technique. Vv'hile narrating the facts, the teacher 
asks questions to the students and their answers lead to ihe 
dovclopiiont of the lesson to be presented. The teacher then supple¬ 
ments and elaborates the answers of the students from time to tine 
in the form of discussion. Therefore, the narration-cum-discussion 
method may be regarded as •conversational method' or 'Questicn- 
Answor method' . This is considered to be a very important technnuS 
in teaching and study of histony. in the mo'lem educat] on, i 

Question-Answer technique has acquired a very significant place. In 
the moelcrn technique of teaching, the most important duty of a 
teacher is to secure active participation of the students in the 


matter of teaching. A comiBon method to evoke student's response is 
through questioning. This theory still enjoys indirect support 
from psychology. In this narration-cum-discussion method the pupil 
is nut merely a passive listener to the teacher, on the contrary 
he had to remain mentally active and conscious. He had to ccgiteite 
ansv/ei's to the question. Accordingly, his mental faculty and ima- , 
gination received exercise and training indijectly Because from 
the earliCEt y^-ars the child seems to think in the from of qucsti nf 
and this process is completed only when he can secure satisfactory, 
or at least adequate answcx-s. Hc-nce, when the teacher intends to 

] 

Jiiect the attention and thought of the studLpnt by means of question 
he IS merely making use of a device which the student himself - 

has so frequently used and so well understood. 

The question is a simple ana direct form of guidance. It 
enables the students to ignore the irrelevant and to focus upon 
that Miich is pertinent and appropriate. It thus acts as a 
sol. ctivo guide. The qio stion and answer is not only a method 
but also a device. It can be used as the sole process of teaching 
a p. rticular point, and it can also be used as a part of every 
other m^^thed. 

Functions of questions 

l) To test the student’s knowledge and comprehension; 
ii) To discover errors and misunderstandings; 
ill) To provide review and drill; 
iv) To stimulate interest; 

v) To initiate discussion; 
vl) To provide incentives; 
vii) To emphasize important points; 
vili) To develop varied types of thinking; 

ix) To afford the student opportunity to talk; 
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xi) To ilevcl'')p tin, organisa'tion of contsnfj 

xii) To unsuio propcn in’tcrpx’O’ta'tionsj 

xiii) Tc so caro attention; 
xlv) To pri sent a problem; 
xv) To suck active participation; 

Types of Questions 

DBtVELOirlMG* This type of questions are asked, in order to 
assess the kin v/lodgc of the students on the basis of which the lesson 
is dcvoloi'cd. Thus the teach^-r takes tho students from known to 
unknown. 


REIjj’iTIOLSHIPj This typo of questions are asked at the presen¬ 
tation stage of thv,' lesson to establish relationship between tv 
events, facts etc. 


TKOUGHT-PROVOKING: Questions which provokes the thinking of 
the sbudents in order to develop understanding and attitude. 

GUflMiiRYs QuestK ns are framed keeping in view the salient poin-l 
of the subject or topic taught to the students. In other words the 
epitome of the subject matter. 

COMirUEriEi'SIVE; Short and simple questions having room to 
contain much. These questions can be used at every stage of the 
lesson. 

OBJECTIVE-BASED; This type of questions are used at the 
application or evaluation stage of the lesson. 

CiARACTE. ISTICS OF GOOD QUESTIONS 

(l) A good question must be clear and definite and must not 

be too short or too long. 

(ii} The questions should bo short and simple. The person asked 
must be sure about what is being asked. If not sure, his answers 
will cc'rtainly be absurd and ambiguous. Therefore, the questions 
should bc- so worded that the student can easily understand it. 

(ill) To be clear, the questions must reveal the point at issue. 
It should not be vague and should need no further explanation. Thus 
a good question should reveal purpose. In other words, questions as 
well as cui-rxcular materials should have objectives. 

(iv) Tho questions must bo so worded as to admit only one answer 
They should nob bo clumsily worded as to appear meaningless. Further 
the form and wording of the questions should not suggest the answer. 
The language of the textbook should be avoided. It should be free 
from ainbiguity. 

(v) A series of questions should possess some continuity. 

They should point towards a larger topic cr problem. The student who 
follows a series of questions and answers shcu Id be led to a fuller 




unjorstr-njlnt of the topic, inoidont, event or problem. Therefore, 
the teacher must toJio cure of the order in which the questions are 
to be put. Questions should be progressive. They ^ould load tho 
lesson for.'/arU, to thu desired goal, 

PROCBDURIi, II'! QUEST IvIHIMG, 

* There arc 'i nui.bcr oi precautions which the teacher should 
take into conijideration in order to ensure coraplLte effectiveness 
of his Qucstici.s* Th'-roforo j how one puts a question is also 
iniporb.ant. In the first place the questions should he asked in. a 
clcai tind audible voice so that the entire class has no difficulty 
in knowing, v/hat the question are. 

Secondlyj tho question should be put to the whole classj so 
that tho L’litiie' class is led to think about the question rather 
than an in !ivi iual only, But it should be remembered that though 
the quustii ii in put t'"' tho whole class, tho teacher expects only 
one individual t^ answer it at a time to avoid confusion. This he 
dots by pauoiii,, a few seconds after putting the questions and then 
selecting a student to respond. This he may do either by pointing to 
the students whJjin ho soiects to respond, or by asking such students 
who feel that they know, to raise up their hands . If many hands are | 
up, ho inust discritninoto cn.rcfully and select the student in order ta 
affect tho prr.pt r distribution, so that maximum possible number of 
students may gt,t a chance to participate, and one or two intelligent 
students may not monopolise the whole show. If the distribution is 
made in a certain order, the students will know when their turn will 
come, and will remain idle until their turn is anticipated. The art 
lies in making tho students fcol that their turn may come any time 
and bo alert always. Ail students may not answer the question 
co/i'ectiy, and so tho teacher has often to pass to another. This he 
does often in an apparent random fashion. But care should bo taken 
so that no one is overlooked. 

Thirdly, while asking the quesxion, the teacher must proceed 
slowly, so that all may comprehend. If the question has been clearly 
phrased ruad audibly stated, it should be repeated only in unusual 
circumstances,. If the questi^.n is diort and put in simple language, 
repetition is not necesscury. 

Foui'thly, the question should be assigned to a particular 
student in the lif^t of his ability and the nature of the question. 
After some acquaintance with the class, the teacher may get an idea 
to the abilities of the students who can answer which type of 
question. It is especially important that more dull and timid 
students should bo asked such questions as they can answer. It will 
Sive them the necessary confidence vdilch they need so badly. 

Fifthly, the teacher should not pass by a wrong answer or 
Overlook the inaccurate Qnswer. If the wording or factfS are wrong, 




. 17 - 


such errors shr.uld be cerx-octod at onco. Vfeen a student gives a 
corruct .answer, it should not as a rule be repeated by the teacher. 
Thu only o-xes ; ti r.s arc v/hen the boy is not audible enough or iistin 
enough. T. f\- aro cases like :-he boys giving a partially correct 
answci', in which case the teacher either corrects the answer himself 
or asks arr.fch.„i- bey to correct it. I* other cases, let the students 
speak slov/ly ' nd distinctly enough for all to hear. Careless and 
hasty finr;v/ura should be rcj-ectod and such students should be asked 
to repeat 1h I pr -pox answer. Similarly if the teachur wants to 
otnphasi sc g( j t.iin p-ints. ho may ask another student to repeat 
a sta tc-i'.j, ii t what '."jit, has already mentioned. Answe s should bo 
usually IK c ;. ti' Sw.ntonccs than merely say ’Yes' or 'no'. The 
tGachcr fjhj’ijlu t ;v i ^ students giving simultaneous answers, for it 


may cro itv. o' ni'usi u,. 

Sixthly, toTiClii I’s, gi oatly vary in their reactions to students 
answirs. In orural, it seems a good plan to avoid either hearty 
nppr(;v.l oi' voi'c .iisappreval. There are, of course, exceptions t 
this principh.., win n an espociaily thoughtful answer is given, a 
\ford of i.m.on bit I■ ri may be beneficial, and when a capable student 
tries to , a r..bukc may have a vdiolesome effect upon both the 

students arrl l.ht class. 

Sovonthly, the allucition of a questi'.n is sometimes a geed 
device to I ri ng in rttentive students to attention, But its assign¬ 
ment sh uild he so h-indlcd as to avoid the Idea that it is a type of 
punishi.icnt, It «uns to be a goud plan occasionally to address a 

series oi quer-tl-ns to thi same student. If he answers well, and if 
the ciii.fi ff, 11 i>w.o a ttt btivoly, the procedure has marked advantages. 

Lastly, Iht i.au.t cflcctive quostiuning by the teacher will 
occur in vda x e the students also feel free to ask questicns. 

The fundfi.fw jit.f L C 4 iditi;.n necessary to induce students to ask questi 
is thi„ir frdth that the. teacher can answer them. Only in rare crises 
they ask queoth-ns for the purpose of embarassing their instructor. 
The teacher vdio, because, of timidity, overcautiousness, or ignorance 
fails t ij frequently t‘j answer questions, will soon discover that 
he no longer h:iG (inything t'^ answer. The question is a natural 
express! ,,n of thinking mind. The teach.- who does not receive a 
number of vinsmlicitud questions from his students should seriously 
Gxaiifine his i;,. td'us* 

The terxeh- I should carefully consider the question of all 
sincci'c stud.ntG, If they are all related to the topic, he shculd 
cither answer' them if ho can or refer the student to a source, 
frifiin^ que-stiems can be postponed with a courteous reminder tbf 
their irrelevancy. The teacher should be able to answer most 
QUGsticns concerning his own immediate topic. If the question is 
heyonds his field, he should have no hesitation in admitting his 
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inability to answer it. Bluffing by the teacher is even more re¬ 
prehensible than that by the student. Rather the teacher should as 
a matter of pedagogical policy ®s well as honesty, readily admit his 
ignorance. If the question involves matter which are in his field 
ho can well make a subsequent report in the next period, The student 
in fact, be heartened to know that their teachor is also a student 
Thus for teaching history to the senior students narration- 
cura-discussion is the most important and valuable method. The teachorif 
at the time of narration asks questions and on the basis of students 
answers starts the discussion. In this manner the teacher through 
questions and answers load to the development of the lesson to be 
presented. From time to time, the teach^i' supplements and elaborates 
the answers through narratiun-cum-discussion. Wailc applying the 
technique of narration, the teacher should do it looking to the menta| 
ability anL understanding level of the students. The sub3oct-matter 
should be presented in a simple, interesting and intelligible form 
through narration. While narrating historical facts, events or per¬ 
sonalities, the interest, objectives and attitudes of the students 
sho Id be kept in mind. The narration should not be- very lengthy as 
it may spoil the interest of the students. Likewise, at the time of 
di cussion, the teacher should try to secure the free and natural 
participation of students in class-room. The teacher should give 
opportunity to the students to express their own ideas and opinion. 
Besides, this method helps the students developing the group thinking 
collective decision, co-operative spirit, independent judgement, 
self confidence, curiosity to collect new historical facts, compe¬ 
titive spirit, tolerance, idependent study etc. A planned discussion 
involves proper selection and organisation of materials so that 
learning takes place in natural manner. The ultimate purpose of dis¬ 
cussion is to bring about desirable changes in the students. 

The Narraticn-cum-Discussion supllemented by questions and 
answers is thus a good method for class-room teaching of history. 

In order to make teaching effective, this method is supported by 
essential teaching aids. The advantages of this rac-thod are similar 
to the functions of questions discussed earlier. 




DepartfiBnt of Evaluation techniques to assess teacher competenc/ 

H.K.Sarma 
Faculty member, 

RCE, Bhubaneswar. 

The present-day curricular concerns at every stage of 
Education are socio-cultural* Political and economic considerations^ 
As has been defined education stands as a powerful instrument of 
human resource development should help in the process of desired 
social transformation and the achievement/of National goals and 
priorities. Thus the content and process of education should be 
carefully planned so as to develop in the learners appropriate 
knowledge, skills, attitudes and values relevant in the context 
of social,'economic, political and environmental goals in the 
local, national and global perspectives. 

The following are the skhek emerging concerns as have been 
outlined in the light of the National Policy on Education,1986. 

Equality of education and opportunity, preservaticn of cultural 
heritage, constitutional obligations, strengthening of National 
Identity and unity, character building and inciUcation of values, 
global perspectives, protection of the environment and conservation 
of National Resources, observance of small family norms and future 
oriented education. 

In this context a teacher has a positive role to play. As 
has been re-emphasised in the National Policy*on., Education, 1986, 
the status of the teacher reflects the soclo-cultural ethos of a 
society. It as said that no people can rise above the level of its 
teachers. The Government and the community shpuld endeavour to 
create conditions which will help motivate and inspire teachers 
on constructive and creative lines. Teachers should have Ihe 
freedom to innovate, to devise aporopriate methods of coramunica- 
tion and activities relevant to the needs and capabilities of and 
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outlined th it thu methods of recruiting teachers will he re-organised 
to onsur’e m rit, obooctivity arl conformity with spatial and 
functional i tcjuiroments. The incentive to the teachers to the 
maximuin extent p>‘ issiblo has also been prescribed to drawn the cream 
of the society to teaching profession. Howeverj disincentive will 
also follow i or those teachers who do not come up to a certain 
competency. 

A system of teacher evaluation has to be developed to ensure 
that the Justice hns been done so the profession by those who 
have been appointed as teachers with sufficient incentives. Norms 
of accountability has to be laid down with incentives for good 
performance and disincentives for non-pehformance. Teachers will 
contmous to play a crucial role in the formulation and implemen¬ 
tation of educational programmes. The word Education derived 
from the la Lin v;ord "Educre" meaning to lead forth. It refers to 
the action of drawing forth, eliciting or developing from a state 
of latent, rodimentary or potential existence. Thus, the word 
Education was used in ancjont times to describe learning that one 
has to undertake in one's life time with the ultimate goal of 
perfecting oneself or in the language of the oriGntal"self-realisa¬ 
tion" . 

To assess the co/npotcncy of a teacher, the following tool 
has been prepared and given final shape during the programme. 

PROFORMA TO ASSESS TEACHER COMPETENCY 

Name of the Teacher J . - 

Subject :_ _ ______ 

Grade : . __ .---- 


3 2 1 REMARKS 

1. Class Room Management 

2. Quality of lesson planning, 
confidence and self __ control. 

3. Teaching Techniques 

Demonstration 

5. Adequate instructions 

6. Ability to make use of teaching- 
aids - chart s/map s/models/ 
time-lino 

7. Adequate content knowledge 

8* Clear communication of ideas 

9* Sensitive to student's ideas/ 
needs. 

10. Provide positive re-inf orcement/ 
encouragement. 




3 


2 


1 REMARKS 


11, Foresight/Creativity 

12, Accomplishment of curricular 
ohjectivcs/M.L.L. 

13 , Ability to identify M.L.L. 

14, Persomiity of the ttachor 

GEiiLn'AL EVALUATIO!.- 


3. Above Average/Superior 
2. Average 
1. Below Average 


Evaluator 




’ UST OF PARTICIPAOTS SELECTED FOR THE PROGRAMME 
»'0RIEMTATICI. OF TEACHER-ECUCi.TORS IN COKTENT-CUM- 
METflODOLOGY TEACHING OP SOCIAL STUDY AT SECOITOARY 

LEVEL". 


/'vSSam 


1. Sri Prafulla Ch. Bora, 
Headmaster, 

Raha Girls High School, 

P.O. Raha, Dist-Nagaon 

2. Sri Ahul Hussain, 

’■Headmaster, 

Bechamari M.I.High School, 
Dist- Nagaon. 

3. Sri Babul Deka, 

Bhabanipur Girls High School, 
P.O.- Bhawanlpur, Dt. Barpeta 


4. Sri Chandra Kanta Baishya, 
Headmaster, 

Milan High School, 

P.O. Benekuchi, Dt. Nalbari 

5. Sri Satish Ch. Sarraa, 

Asst. Teacher, 

P.O. Subankhata, 

Dt. Nalbari 

6. Sri Bhupen Das, 

Borpeta B.T.College, 

P.O. Borpeta, Borpeta, 

Assam. 

Sri Rainen Ph\Akan, 

Sikshan Mahavidyalaya, 

P.O. Nagaon, Nagaon,Assam. 

8. Sri Sandhia Ram Roy, 

Kokrajhar, p.G.T.College, 
Kokrajhar, Assam, 

S. Sri B.K.Sinha, 

T.T.College, 

P.O. Silchar, 

Si1Cher, Assam. 

10, Sri Upen Borah, 

Professor, 

Banikanta B.T.College, 

Lachit Nagar, Guwahati, 

Assam. 

11 . Sri K.C.Dutta, 

Lecturer, 

Mongaldoi B.T.College, 

P.O. Mongaldoi, Assam. 

12. Sri T.K.Borah, 

Lecturer, 

SGERT, Jgtia (Kahilipara Road 
Guv/ahati . 


1. The Headmaster, 

Raha Girls High School, 

Po- Raha, 

Dist- Nagaon,. 

2, The Headmaster, 

Bechamari M.I.High School, 
Nagaon, Dist! Nagaon. 


3. The Headmistress, 

Bhabanipur Girls High School, 
P.O.- Bhawanipur 

Dt. Barpets. 

4. The Headmaster, 

Milan High School, 

P.O. Benekuchi, Dt. Nalbari 


5. The Headmaster, 

Subankhata High School, 

P.O, Subankhata, Dt, Nalbari 


6. The Principal, 

Borpeta B.T, College, 

P.O, Borpeta, Borpeta 
Assam, 

7. The Headmaster, 

Sikshan Mahpvidyalaya 
P.O.- Nagaon* Assam, 

8. The Principal, 

Kokrajhar P.G.T.College, 
Kokrajhar, Assam. 

9« The Principal, 

T.T.College, 

P.O. Silchar, Assam. 


10. The Principal, 

Banikanta B.T. College, 

Lachit Nagar, Guwahati , 
Assam. 

11. The Principal, 

Mongaldoi B.T.College, 
P.O. Mongaldoi Assam. 


12. The Principal, 

SCERT, Jatia (Kahilipara 
Road, Guwahati. 
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^ GHALAYA 

1, Shri L.B.Thabah, 

SCERT, Meghalaya, 
Laitiimukhrah, Shillong. 

MNIPUR 

1. M. Nalini Devi, 

Asst. Text Book Officer, 
SCERT, Imphal, Manipur. 

2. Y.Phajahl Devi, 

Le ctur er, 

Ihotonsana Hr. Sec. School 
Imphal, Manipur. 

3. N.Radharani Devi, 

Lecturer, 

T.G.Hr.Sec.School, Imphal 

4. L.GauraChandra Singh 

Lecturer 

Ramlal Paul Hr.Sec.School 
Imphal. 

5. L. Raghumani Singh 
Lecturer 

Ramlal Paul Hr.Sec.School, 
Imphal, Manipur. 

6. A. Ibemhal Devi, 

Lecturer, 

T.G.Hr. Secondary School, 
Imphal, Manipur 

7. N. Ranjit Singh, 

Lecturer, 

Ramlal Paul Hr.Seq.School, 

Imphal, 


1. The Principal, 
SCERT, Meghalaya, 


1. The Principal, 

SCERT, Imphal, Manipur. 

2. The Headmaster, 

Ihotonsana Hr. Sec. School, 
Imphal, Manipur 

The Principal, 

T.G.Hr.Sec. School, 

Imphal, Manipur. 

4. The Principal, 

Ramlal Paul Hr.Sec.School, 
Imphal. 

5. The Principal, 

Ram Lai Paul Hr.Sec.School, 
Imphal, Manipur. 

6. The Principal, 

T.G.Hr, Secondary School, 
Imphal, Manipur, 


7. The Principal, 

C.C.Hr.Secondary School, 
Imphal, Manipur. 
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1. Dr, M.A.Haque, Programme Director, 
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3. Shri P.K.Boruah, Sr. Dy. Director, 

SCEi T, Assam, Guwahati 
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